Outdoor
Leadership

Theory and Practice

Bruce Martin ° Christine Cashel

l”ﬂf’]f annofn‘:‘-‘ ' l‘nmr D¢a11ﬂ-:n




Library of Congress Cataloging-in-Publication Data

Martn, Bruce, 1969-
Outdoor Jeadership : theory and practice / Bruce Martin ... [etal.].
p-cm.
Includes bibliographical references and index.
ISBN 0-7360-5731-5 (hard cover)
I. Recreation leadership. 2. Outdoor recreation. I, Title.
GVIBLAM2T 2006
T 06922 2003022006

ISBN-10: 0-7360-5731-5
ISBN-13: 978-0-7360-5731-8
Copyright © 2006 by Bruce Martin, Christme Cashel, Mark Wagstatt, and Mary Breunig

Al rights reserved. Except for use in a review, the reproduction of utilization of this work in any form or by any electronic, mechani-
cal. o¢ other means. now known or hereafter invented. including xerography, photocopying, and recording. and in any ufoemation
storage and retrieval system, is forbidden without the written permission of the publisher.

The Web sddresses cited in this lext were current as of October 2005, unless otherwise noted.

Acquisitions Editor: Gayle Kassing, PhD; Developmental Editor: Ray Vallese: Assistant Editor: Derek Campbell: Copyeditor:
Alisha Jeddeloh: Proofreader: Kathy Beanett: Indexer: Marie Rizzo; Permission Manager: Carly Breeding: Graphic Designer:
Bob Reuther; Graphic Artist: Yvonne Grifluh: Photo Manager: Sasah Ritz: Cover Designer: Keith Blomberg:; Photographer
(cover): Mark Radel and Wildwater Expeditions: Photographers {interior): Sarah Ritz, unless otherwise poted: photos on pages
3.5.7.9, 11, 13.98. 169, 172. 193, 199, 202, 203, 215, 216, 219, 220, 249, and 261 courtesy of Bruce Martin; photos on pages 25,
42, 53. 58, 66, 129, 139, 140, 149, 152, 153, 157, 158, 162-164, 179, 183, 232, 247, 263. 270, 276, 278, 282, and 283 courtesy of
Mark Wagstaft; and photos oa pages 20, 31,32, 106, 108, 136, and 144 courtesy of Christine Cashel: Art Manager: Kelly Hendren:
Hiustrators: Keri Evans (figures on pages 78 and 160) and Al Wilborn; Printer: Shendan Books

Printed n the Unitad States of Amernca 10 9
‘e paper in this book 75 carmtitied ander a sustainalie focestry program.

Human Kinetics Furope: Human Kinetics
Web site: www HumanKinetics com 107 Bexdford Road
Stanningley
Leeds 1528 6AT. United Kingdom
United Stetes: Haman Kinetics +44 (0113 235 5065
P.O. Box 5076 e-mail: bk @ hkcyropecom
Champaign, [L. 61825-5076
S00-747-4457 Australic: Haman Kinetics
c-mail: bamank&@hkusacom $TA Price Avenuc
Lavwer Mischam, South Australia SU62
Canada: Humen Kincties S 8372 0999
475 Devoashire Road. Uil 100 c-mail: infot®hkaustralia.com
Windsor. ON NXY 215
B00.4465-7301 (in Canada only) New Zealand: Human Kinetics
c-mail; info@hkcanxda.com PO. Box 80
Toerens Park. South Australia 5062
0800 222 062

e-mail: info®hknewzealand.com



oundations
of Outdoor
Leadership

To study the foundations of a given profession or
practice is to study the value of that profession or
practice to sociely. The value of a profession to
society can be considered from a variety of theo-
retical perspectives. An economist might ask what
financial benefit a profession holds for society. A
sociologist might ask what benefit a profession holds
in addressing contemporary social problems. A psy-
chologist might ask what benefit a profession holds
for improving the psycholegical welfare of members
of society. An ecologist might ask what benefit the
profession holds in addressing environmental con-
cems. Studying the foundations of a profession is
the act of asking why we do what we do in a given
profession. This section focuses on the value of
outdoor leadership as a professional practice.
Chapter 1, The Journey Begins, defines the
nature of the practice. It is intended to give a sense
of the general purpose of outdoor leadership and, in

doing so, a sense of the potentizl value of cutdoor
leadership to society. The chapter also describes
outdoor education and outdoor recreation as con-
lexts in which outdoor leadership is practiced.

Chapter 2, History of Outdoor Leadership, gives
an overview of the development of outdoor leader-
ship as a profession, Qutdoor leadership is a young
and growing profession. This chapter is intended to
give a sense of the professional heritage of outdoor
leaders.

Chapter 3, Professional Development, gives an
overview of the professional opportunities that are
currently available in the field of outdoor leadership.
This chapteris intended to give a sense of the scope
of the profession through an overview of the profes-
sional associations that influence the field and the
professional settings in which outdoor leadership is
currently practiced. It offers a contemporary view of
the profession of outdoor leadership



Chapter Concepts
» Purpose of outdoor leadership—Outdoor leaders must understand the nature of the

profession and its value to society.

« Qutdoor leadership in context—Qutdoor leadership is practiced primarily within the context

of outdoor education and outdoor recreation.

- Qutdoor leadership as a professional joumey—OQutdoor leaders embark on a journey that

leads to continual growth and development.

The chapter concepts relate to the following core competencies:
- Foundational knowledge (CC-1)—Outdoor leaders must have a clear sense of purpose in

their work.

« Self-awareness and professional conduct (CC-2)—One of the most important aspects of
outdoor leadership is recognizing one’s abilities and limitations and defining areas for future

growth.

— @

As a sophomore in college, Bill agonized over career
options. His grandfather had been a lawyer and his
grandmother had always encouraged him to pursue law
as a career, Bill seriously considered it bul decided that
being a lawyer was not for him. His other grandfather
had been a medical doctor, but Bill knew that he didn't
want o be a doctor, He had also considered following
in his father's footsteps as a director of a youth ser-
vices program. Bill had been active in the program while
growing up. He had attended the program'’s summer
camp nearly every summer as a child, and he worked
as a camp counselor at the same camp during college.
Bill could envision himself in that kind of career, but
he just wasn't sure. Bill's mother worked as an acliv-
ity director at a nursing home, Bill thought about that
type of career but could not envision himself working
in a nursing home. His favorite subject in school was
history, but he could nol envision himself working in a
musaum or teaching history. And he definitely could not
envision himseif in a confined office space working for
an insurance company or some other corporation. Bill
knew that he wanted to work with people in a helping
profession. it was not until he became involved in his
college's outdoor adventure program that he finally
realized what he wanted to do.

One of Bill's friends invited him to an open house
that the college outdoor adventure program was host-
ing to introduce students to the program. The pregram
offered single- and multiday trips hiking, backpacking,
rock climbing, caving, canoeing, kayaking, rafting, hang
gliding, and bicydling. One of the features of the pro-
gram that excited Bill the most was that many of its trips

were studentded—in addition to recruiting students
to participate in the program's aclivities, the program
director was recruiting students to become leaders in
the program. Bill excitedly intreduced himself to the
program director, expressing his interest in becoming
a student leader. He recounted to the program director
his summer camp experiences and his many family
canoeing and camping outings. After hearing all of this,
the program director put his arm around Bill's shouklers
and exclaimed, "Well, Bill, we've got a training program
for you!" To his chagrin, Bill realized that becoming a
leader in the program was not as simple as that. There
were some hoops through which he would have 1o
jump first. The first of thesa was a course in ouldoor
leadership. This course served as the cormerstone of
the outdoor adventure program’s student leadership
development process and as the cornerstone of the
college’s degree program in outdoor leadership. Bill
eagerly signed up for the course, thus beginning his
career in the field of outdoor leadership.

By the time Bill finished his undergraduate degree in
outdoor leadership, he had become a senior leader in
the college's outdoor adventure program, specializing
in caving, canoeing, and white-water rafting. The pro-
gram director had become a close friend and mentor,
and Bill had decided that he wanted to be a director
of a college outdoor program, 100. Bill couldn't believe
the news when he was offered his first professional
position as an outdoor leader. What a long way he had
come! The job that he was offered upon graduation
was that of an assistant director in a college outdoor
program at a small private college.

Outdoor Leadership




s there an innate need in

humans to explore? What is it
that inspires us to explore? To
begin, there are certainly politi-
cal and economic motives for
exploration. European explor-
ers sailing westward across
the Atlantic did so in search of
a new trade route to the East,
Lewis and Clark’s expedition
was driven largely by the desire
of the United States government
for political and economic con-
trol of a large swath of North
America. OQur current space
exploration program began as
a result of political and military
competition between the United
States and the Soviet Union
during the Cold War. Today, the
program is driven largely by a
desire for scientific discoveries and technological
developments that can lead to the development
of new industries here on earth.

There are also personal molives for explora-
tion. Explorers are often drawn by a desire for the
honor and glory that follows [rom exploration, or
even by sheer curiosity about what lies beyond the
next horizon. Explorers are also often drawn by
a more fundamental reason, the desire to better
know themselves,

Exploration and self-discovery are one of the
underlying themes in this textbook. Exploration
and sell-discovery represent the spirit of outdoor
leadership. Outdoor leaders are drawn to the
profession not just for the opportunities that
the outdoors provides for adventure in a tradi-
tional sense but also for the opportunities for the
adventure of looking inward and getting to know
yourself. One of the things that Bill found most
appealing about the outdoors as a leader is that it
offered him constant challenges that compelled

-
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Leaming to kayak on Clear Creek in Golden, Colorado.

him to continually grow and develop as a leader
and as a person. Once he began his professional
journey, he quickly realized that his career choice
represented just that, a journey filled with oppor-
tunities for self-discovery and growth. He also
realized that his career choice would allow him
to help others make similar journeys as partici-
pants in his programs. He would be able to help
others experience not only the joy and adventure
that can be found in nature but also the joy and
adventure that can be found in getting to know
themselves better.

This beok is an introductory texthook on out-
door leadership. It is intended for those who are
just beginning their professional journey in the
ficld of outdoor leadership and for those who
are considering ouldoor leadership as a potential
professional pursuit, whether on a full-time or
part-time basis, This text explores the theory and
practice of leadership as it applies to the fields of
outdoor education and outdoor recreation.

Learning Activity 1.1

Reflect on past adventure experiences in your life. Describe one of those experiences to your
classmates. How did you get involved in the experience? What was the experience like? Why
was it adventurous? What did you gain from the experience? Did the experience change you in
any way? Would you engage in such an experience again?




What Is Outdoor Leadership?

Outdoor leadership is the practice of leading indi-
viduals and groups into natural settings via a vari-
ety of modes of transportation: walking, biking,
canoeing, caving. kayaking. and mountaineering,
to name a few. Three primary goals define the
practice of outdoor leadership (Petzoldt 1984):

¢ Qutdoor leaders aim to ensure the salety of
individuals engaging in outdoor education and
recreation experiences.

¢ Outdoor leaders aim to ensure the protection
and preservation of the natural environments
into which people venture for outdoor educa-
tion and recreation experiences.

¢ Qutdoor leaders aim to enhance the quality
of outdoor experiences for individuals with
whom they are working.

Paul Petzoldt (1984), who had a hand in the
establishment of Qutward Bound in the United
States, the National Outdoor Leadership School,
and the Wilderness Education Association, sug-
gests that a number of elements comprise eflce-
tive leadership in the outdoors. One of the most
important of these elements is recognition and
acceptance of one’s abilities and limitations as a
leader. Outdoor leaders do not necessarily have to
be the most knowledgeable or experienced people
in a particular outdoor pursuit, but they should
recognize their limitations and not get themselves
and their groups in over their heads. An outdoor
experience that results in discord within groups:
physical discomfort from blisters, cold. and hunger;
unfulfilled personal and group goals; and injury
or harm to participants are all indicators of poor
leadership. If your leadership results in conditions
such as these, you are doing something wrong as
a leader. The goal of this text is to inform vou of
the elements that comprise effective leadership in
the outdoors. Integral to your journey through this
text is a process of self-reflection intended to assist
vou in assessing vour abilities and limitations and
identifving areas for growth as an outdoor leader.

Understanding Leadership
in Outdoor Education
and Recreation

Outdoor leadership is practiced within a variety
of contexts. These contexts will be discussed
extensively in chapter 3 to give an idea of the
professional opportunities that are available in

the field of ouldoor leadership, Most of these
contexts fall within two categories: outdoor edu-
cation and outdoor recreation. Though similar in
many ways, outdoor education and recreation are
different disciplines, Outdoor education is part
of the broader field of education, while outdoor
recreation is part of the broader field of recreation
and leisure. To develop a better understanding of
the professional contexts in which outdoor lead-
ership is practiced, we offer definitions of these
different disciplines.

Rmtion and Leisure

In defining outdoor recreation, it is necessary to
define the broader framework within which it is
situated. When the term recreation is used today,
it is typically used synonvmously with leisure
(Jordan 1999; Russell 1996). However, there is
a distinction between the two terms. Recreation
is considered leisure, that is, recreation occurs
during leisure time, but leisure is a broader con-
cept than recreation.

Leisure is nonwork activity into which people
enter voluntarily for enjoyment’s sake, but this
does not mean that leisure is purposeless. Rus-
sell identifies some of the potential benefits of
leisure as “relaxation, diversion. refreshment, and
re-creation” (1996, p. 34). She gives the following
description of leisure:

Although the psychological condition of leisure
suggests it is simply a matter of “feeling good,” the
connotation goes bevond this. Leisure is an eatire
way of being—an opportunity for building purpose
into life—capable of providing opportunities for
self-expression, self-achicvement, and selfactual-
ization. Laisure is engaging in flights of imagination,
developing talents, looking at things in new ways,
and being ourselves, (p. 35)

Wall states that a psychological definition of
leisure and recreation “reminds us that we are
nol providing opportunitices to recreale in and for
themselves; rather we are making available the
chance to achieve a wide range of satisfactions,
which vary from individual to individual, from
activity to activity, and from place to place™ (1989,
p- 4). Kelly notes, “Leisure is not in the time or
the action but in the actor. . . . The leisure atti-
tude is a way of life. a philosophy about living, a
psychological condition™ (1982).

The Greeks used the terms scol, schole, or skole,
from which the modern term scheol is derived,
to refer to leisure. The modern term leisure is
derived from the Latin term licere, which means




“to be free.” As such, leisure time is
considered to be time free from obli-
gation to work, family, community,
and so forth.

Aristotle was the first major West-
ern thinker to consider the nature of
leisure. He divides leisure into three
components: amusement, recreation,
and contemplation. Amusement rep-
resents a passive form of leisure in
which individuals exert little energy
in the activity. Going to the movies
is a form of amusement. The couch
potato who spends time in front of
the television watching sports or
soap operas is engaged in an amuse-
ment activity. The spectator who
sits in the stands watching a college
foothall game or a NASCAR race is
engaged in an amusement aclivily.
Amusement activities are activities
in which the spectator is enthusiasti-
cally engaged. but the activities are
physically passive in nature.

Recreation. a term that is derived
from the Latin recreare, which
means “to regenerate, refresh, or re-
create,” represents a form of leisure
in which individuals exert energy through some
form of physical activity (Jensen 1995). Rather
than simply watching others play for the sake of
amusement, recreation entails participation in
the activity. White-water rafting in a paddle raft
is considered a recreation activity, for example.
because everyone in the raft has a paddle and
contributes to the movement of the raft down the
river. Hiking and backpacking are likewise con-
sidered to be recreation activities because of the
level of physical exertion they require.

Contemplation, in Aristotle’s view, is the
highest form of leisure, Aristotle considered
contemplation a luxury afforded only during
leisure time. The importance of contemplation
within the Greek tradition is based on its role in
ascertaining knowledge and understanding. In
Aristotle’s mind, to live in a state of knowledge
and understanding was to live in a state of happi-
ness. Aristotle considered contemplation to be the
route to happiness, or humanity’s highest good.
Consequently, Aristotle considered contemplat-
ing life’s great questions to be the highest form
of leisure. Leisure was viewed within the Greek
tradition as a means for self-cultivation.

Aristotle disdained amusement because of its
passive and unproductive nature but appreciated

Mountain-biking among the aspens in Golden Gate Canyon National Consarva-
tion Area.

recreation because of the positive benefits it holds
for the human body (Murphy 1981). Kurt Hahn,
the founder of Outward Bound, also held little
appreciation for amusement as a form of leisure
activity, He considered “speclatoritis” to be one
of the many ills afflicting our society (James 1995,
p. 61).

While the concept of leisure developed within
the Creek tradition, its meaning for the Greeks
is different than its meaning in contemporary
society, According to Neulinger (1981). there is
no single definition of leisure but, rather, differ-
ent understandings of leisure. Like the idea of
happiness, leisure can mean different things to
different people. Noting this divergence of opin-
ion regarding the character of leisure experience,
Neulinger writes, “To one person it may mean
something good, to another something bad, lo one
something active, to another, something passive,
still to another something noble and worthwhile,
while to another something to be frowned upon,
nay, immoral” (p. 1).

Neulinger's point is that there is an element of
subjectivity in leisure experience. One person’s
work may well be another person’s play. One
person may cook solely for the sake of feeding
a family. Cooking in this case is likely perceived



as a chore. Another person may cook not merely
for the sake of eating or feeding the hordes but for
the simple pleasure of cooking. The same is true
for gardening, home improvement, or any other
activity, including outdoor activities. Qutdoor
recreation aclivities may represent leisure expe-
rience for some, but they can represent drudgery
for others. Outdoor recreation activities are not
always pleasurable even to the outdoor enthusi-
ast because of the strain of carrying a backpack,
enduring rain and cold, and so forth. The idea,
though, is that by being in the outdoors, we open
ourselves to the possibility of the rewards that
outdoor recreation can vield.

Despite this element of subjectivity, three ele-
ments are common to all contemporary definitions
of leisure. First, all leisure involves an element of
perceived freedom; second, all leisure involves
an element of intrinsic motivation: and third, all
leisure experiences are aimed at some positive
outcome,

Outdoor Recreation

Just as recreation is one aspect of leisure, outdoor
recreation is one aspect of recreation. While rec-
reation is considered to be the physically aclive
side of leisure, outdoor recreation is considered
to be recreation activities that occur in natural
settings. Ford (1981) defines outdoor recreation
as “All those leisure experiences in the out-of-
doors that are related to the use, understanding,
or appreciation of the natural environment or
those leisure activities taking place indoors that
use natural materials or are concerned with
understanding and appreciation of the out-of-
doors™ (p. 18).

Outdoor recreation is an applied discipline
that developed during the mid-20th century in
response to growing concerns about the recre-
ational use of natural arcas throughout the United
States, Canada, and other countries around the
world (Manning 1986). It is viewed as an applied
discipline because it arose to address specific
needs in society, unlike conventional theoretical
disciplines such as philosophy. history, and math-
ematics. OQutdoor recreation opportunities grew
tremendously during the 1950s along with the
rise in economic prosperity in the United States,
Canada, and other Western nations. Increased eco-
nomic prosperity resulted in more leisure time.
With the introduction of “automobile tourism™
(Carley 2001) and the interstate highway system,
America’s historically remote and pristine areas

suddenly became more accessible. The environ-
mental effects of the increased use of natural
areas served as the impetus for the development
of outdoor recreation as a field of study.

The first significant study of concerns related
to outdoor recreation was conducted by the
Outdoor Recreation Resource Review Commis-
sion (ORRRC). a federal advisory board cre-
ated by President Dwight Eisenhower in 1958
to assess the state of ouldoor recreation in the
United States and to make recommendations
for its future development, The findings of the
commission were published in 1962 in a report
entitled Qutdoor Recreation in America. This
report revealed an absence of literature on out-
door recreation. Manning (1986) notes that the
Library of Congress' card catalog system held no
subject heading for outdoor recreation at the time
and that there were fewer than 10 entries in the
system with the phrase “outdoor recreation”™ in
the title. The ORRRC's recommendations resulted
in the Outdoor Recreation Act of 1963 and the
Land and Water Conservation Fund Act of 1965.
These two acts of Congress provided two of the
primary instruments through which the goals laid
out in the ORRRC report were accomplished. The
acts provided federal money for the development
and maintenance of outdoor recreation areas
nationwide and they framed outdoor recreation
as a social need that should be provided for the
public good. Participation in outdoor recreation
steadily increased during the past century and it
continues to grow in the 21st century.

Qutdoor recreation is considered to be a multi-
disciplinary field of study because of the wide
array of concerns that it addresses. For example,
natural scientists such as biologists and ecologists
are concerned with the environmental effects of
outdoor recreation. Economists are interested in
the commercial value of an industry created by
the pursuit of outdoor recreation activities. Psy-
chologists are interested in the value that outdoor
recreation activities offer to individuals in terms
of life satisfaction. The list goes on.

According to Jensen (1995), outdoor recreation
is unique from other forms of recreation because
of its reliance on the natural resource base. Out-
door recreation activities, he contends. are those
recreation activities that occur in natural outdoor
settings typically removed from the daily home
environment. Outdoor recreation and recreation
in general involve more than just the activity itsell,
A series of phases constitute the overall outdoor
recreation experience:




= Anticipation
¢ Planning

* Participation
* Recollection

This series of stages can be applied
toany activity, leisure activity or not.
The sense of anticipation in outdoor
recreation experiences, however,
tends to be heightened due to the
nature of the activity, and planning
for outdoor recreation aclivities is
typically more involved and com-
plex. The sense of fulfillment that
the participant experiences once the
activity is concluded, moreover, is
also heightened because of the level
of exhilaration and sense of accom-
plishment generated through par-
ticipation in the activity.

Outdoor Education

Outdoor education is comprised of
two primary disciplines: environ-
mental education and adventure
education (Priest and Gass 1997). Outdoor educa-
tors serve as environmental educators, adventure
educators, or both. In addition to these two disci-
plines, experiential education is also discussed
in this section because il serves as the primary
basis for teaching in adventure education and
environmental education,

Environmental Education

Priest and Gass (1997) state that environmental
education is concerned with two types of rela-
tionships: ecosystemic relationships and ekistic
relationships. Ecosystemic relationships refer to
the “interdependence of living organisms in an
ecological system.” Ekistic relationships refer to
“key interactions between human society and the
natural resources of an environment. . . . In other
words, how people influence the quality of the
environment . . . and how, in turn, the environ-
ment influences the quality of their lives” (p. 17).
Environmental educators teach people aboul the
relationship of humans to the natural world. This
involves developing an understanding of ecosys-
tems and the place of humans within those sys-
tems. It also involves developing an understand-
ing of issues in natural resources management,
environmental preservation, and other areas of

Rappelling in the Colorado Canyons National Conservation Area,

concern in the ficld, Environmental educators do
not simply teach about the environment for the
sake of fulfilling the intellectual curiosity of their
students. They focus on a much more fundamental
concern: leaching about the environment for the
sake of creating ecologically or environmentally
literate members of society (Volk 1993; Golley
1998: Orr 1992). Project WILD, Project WET,
Project Learning Tree, and the Leave No Trace
Center for Environmental Ethics are all organiza-
tions that are designed to provide environmental
education programming.

Adventure Education

Adventure educators provide opportunities for
personal and interpersonal growth through adven-
ture experiences. This can involve using the chal-
lenges of wilderness living and travel to develop
greater self-confidence. It can also involve using
the aesthetic beauty of natural environments as a
source of spiritual enrichment. Or it can involve
teaching individuals to use adventure sport to
maintain a healthy, active lifestyle. These are a
few of the ways in which adventure education
can be used for personal growth.

Adventure education can also be used to teach
people to work more effectively as groups. Outdoor



expeditions provide a wonderful opportunity for
addressing such concerns as communication,
problem solving, and conflict resolution as they
work to accomplish common goals and objectives.
Challenge ropes courses provide another setting
in which groups can work on such concerns.
The skills that people develop in working with
one another in adventure settings can be easily
transferred to other areas of their lives. Corporate
life is one segment of society that has embraced
adventure programming as an effective tool for
the development of teamwork among employees
because increased teamwork equals increased
productivity.
Experiential Education
The Association for Experiential Education (AEE),
one of the primary professional associations in
outdoor education and recreation, has defined
experiential education as follows: “Experiential
education is a philosophy and methodology in
which educators purposefully engage with learn-
ers in direct experience and focused reflection in
order to increase knowledge, develop skills, and
clarify values™ (AEE 2005). Outdoor education can
be viewed both in terms of educational content
and educational method. Experiential education
is the primary method by which outdoor educa-
tors deliver educational content. Environmental
education and adventure education are the basis
of the content.

Sharp offers a definition of outdoor education
that refers to the value of experiential educa-
tion:

That which can best be leamed inside the classroom
should be learmed there. That which can best be
learned in the out-of-doors through dinst experi-
ence, dealing with native materials and life situ-
ations, should there be learmed. This approach to
education rests squarely upon the well-established
and irrefutable principle of “learning by doing.”
(1957, p. ii; as cited in Ford 1981, p. 4]

Golley (1998) makes a pitch for experiential
education as the best method for teaching students
about the natural environment;

Experience is the trigger for environmental literacy.
It ignites curiosity and tests the muscles, [t teaches us
that we live in a world that is not of human making.
that dows not play by human rules. We call this world
nature, To build environmental literacy we must go
beyond books and libraries and experience nature
directly. Only then do we gradually come 1o recog-
nize a depth and complexity in nature that continu-
ally challenge and surprise us. . . . [p. x)

Smith and Williams (1999) also give a pitch
for experiential education as the best method for
teaching students about the natural environment.
One of the key principles of environmental educa-
tion is “the development of personal affinity with
the earth and through the practice of an ethic of
care” (p. 6). This personal affinity is best devel-
oped through direct experience with the natural
environment, experience that allows students to
develop an appreciation for and caring atlitude
toward that environment, Hunt (1990) also argues
that experiential education is the best method for
developing character in individuals. The best way
to develop good character is through the devel-
opment of proper habits. Habits can only be
developed through repetitive practice—through
experience.

Relationship of Outdoor Education
to Outdoor Recreation

What is the difference between outdoor education
and outdoor recreation? Considering the defini-
tions just offered, there appears to be little differ-
ence between the two. When practiced properly,
they are actually quite similar. The goal of each
is the attainment of new knowledge, skills, and
atlitudes about the world. The Greek notion of
recreation and leisure was centered on the concept
of self-actualization, or the development of people
to their fullest potential. The use of the term schol
by the ancient Greeks to refer to the concept of
leisure shows its similarity to our contemporary
understanding ol education.

Distinctions begin to arise between oulduor
education and outdvor recreation, however, when
considering the character of the broader disciplines
within which each is based, Distinctions arise pri-
marily when considering the two disciplines in a
formal sense or the contexts and ways in which
each is practiced. Education is often thought of in
terms of schooling. Students go to the same place,
a school building, each day for a specific amount of
time to study a particular sel of subjects, The goals
of education are oriented toward the development
of competence in these subject areas. Recreation,
on the other hand, is often thought of in terms of
nonschool and nonwork activity that occurs in a
wide variety of settings, ranging from community
recreation centers to day care programs, The goals
of recreation are more loosely defined because of
the participant-centered nature of recreation. Goals
are [ramed by the nature of the program, and recre-
ation leaders attempt to facilitate the achievement
of goals throughout the course of the program.




The distinctions be-
tween the two disciplines
fade when considering the
practice of each in natural
seltings. The context in
which outdoor education
and outdoor recreation are
practiced is the same, Each
employs activities that
are essentially the same.
Specific goals and ohjec-
tives may vary depending
on the character of the
particular program, but
both outdoor education
and outdoor recreation
ultimately aim for growth
and development among
program participants,
Outdoor leaders essen-
tially are both recreation
leaders and educators.

As Ford notes, "Only through education can
one develop the skills, knowledge, and attitudes
needed for the wise leisure use of the natural envi-
ronment” (1981, p. 18). Not all outdoor recreation
experiences include an educational component,
but education is integral to developing the abil-
ity to competently engage in particular outdoor
recreation activities. Not all outdoor education
experiences are recreational in nature for program
participants, but many are. In the case of physical
education in particular, the goal is to teach stu-
dents recreation activities, or adventure sports, in
which they might engage for the sake of maintain-
ing healthy, physically active lifestyles,

Professional-Development
Portfolio

When Bill entered the outdoor leadership pro-
gram at his college, he soon discovered that
many of the professions that he had considered
before deciding on outdoor leadership as his
career were related in many ways to outdoor
leadership. He discovered that he would have
to develop wilderness first aid skills to be a com-
petent outdoor leader, skills based in the field of
medicine. He realized that he was not simply a
leader in the outdoors but also a teacher as he
began to instruct others in canoeing, kayaking,
and other adventure sports. He discovered that
he would get to indulge his interest in history by
teaching program participants about the natural

Teaching technical rock climbing in the Colorado Canyons National Conservation Area.

and cultural heritage of the areas in which they
traveled as part of their activities, He also real-
ized that the process of becoming a competent
outdoor leader would entail an extensive journey
of professional development.

Personal and professional development is a
precess that never ends. The purpose of profes-
sional development is to help practitioners in the
field progress from peripheral to full participa-
tion—to progress from being a novice to being an
expert—in the profession. It is intended to help
practitioners develop the mastery needed to be
competent, qualified professionals.

One of the essential qualitics of an effective
outdoor leader is the ability to recognize one's
abilities and limitations within a situation and
define areas for personal and professional growth.
This book offers you an opportunity to do just that.
Each chapter includes professional-development
exercises that comprise a professional-develop-
ment portfolio. As you progress through each
of the following chapters, you will be asked to
assess where vou are in vour development as a
leader. The professional-development portfolio
exercises encourage you to assess vour strengths
and weaknesses in different areas of expertise,
your motivations for hecoming an outdoor leader.
your attitudes about particular social and cultural
issues, and your conceptions of leadership, moral-
ity, and cultural diversity, among other things.
Most importantly, in this process you will he
asked to identify areas for future growth and
development.



Professional-Development Portfolio Activity

Write a short essay describing leadership experiences you have had in the past. They can be per-
sonal, professional, volunteer, or paid experiences. They can be experiences that have occurred
within the context of outdcor education and recreation or within any other context.

e

Summary

Outdoor leadership is the practice of leading
individuals and groups into what Petzoldt (1984)
refers to as the “wild outdoors.” Effective outdoor
leadership ensures participant safety, preservation
of the natural environment, and positive outcomes
for group participants. OQutdoor leadership is
practiced primarily within the context of outdoor
education and outdoor recreation. The goals of
outdoor recreation are leisure oriented. Outdoor
recreation activities are physically active leisure
experiences that occur in the outdoors. The goals
of outdoor education are twofold: to create oppor-
tunities for personal and interpersonal growth and
to create opportunities for people to learn about
the natural environment.

This text is focused on assisting yvou in becom-
ing an effective outdoor leader, which involves a
process of self-reflection that will help you de-
termine areas of growth in vour development as
a leader. As Bill realized, one of the most exciting
aspects of outdoor leadership is the opportuni-
ties that it provides not only for adventure in the
traditional sense but also for the self-discovery
and growth, both personal and professional,
that go along with that adventure. Enjoy the
journey!
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